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- ABSTRACT -

During the 1972-1973 school year the Intercultural
Social Studies Project for Secondary Schools created and
maintained a culture studies network involving 103 teachers
and their students. More than 50 Fieldstaff Perspectives
were designed in booklet, photograTE, map, and simulation-
games formats for field testing within the project net-
work. Materials were prepared to meet a variety of reading
ability levels (7-12), conceptual comprehension levels,
and interest levels. Staff leadership resulted in the
production and testing of materials, workshops for culture
studies teachers, articles in pr fessional journals, and
newsletters, and the beginnings c,2 a model or pedagogical
framework for studying cultures. This was the first of a
projected two-year developmental project (1972-1974)
initiated jointly by the American Universities Field Staff
and the Institute of International Studies of the United
States Office of Education.'
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INTERCULTURAL SOCIAL STUDIES PROJECT
FOR SECONDARY SCHOOLS

INTRODUCTION

Though culture studies have long been included in sec-
ondary school social studies curricula, these have not
tended to use any coherent framework for presentation dnd
analysis, nor have the materials for student use been ade-
quate. Observing these problems, the American Universities
Field Staff proposed and has systematically investigated
student and teacher perceptions of need in developing a
series of culture study materials for secondary school
classroom use.

Fieldstaff Perspectives have been designed to meet
needs resulting from the followin& problems typical of cul-
ture study materials:

1. Reading levels ale too

2. Textbooks are a massive Furdle for many students.

3. Illustrations often are nct 1-elated to textual
material.

4. Geographic perspec:ivec are unclear.

5. The "time" context in which observations are
written is unclear.

6. Readers are given conclusions instead of being
encouraged to generate their own.

7. Students all read the same information instead of
being provided with alternatives with different
topics, themes, and difficulty levels.

During the ]972 -1973 school year, the Intercultural Social
Studies Project for Secondary Schools involved its staff,
103 field-test teachers, and professional evaluators in
creating, testing in grades 7-12, and revising more than
fifty Fieldstaff Perspectives in several formats. On the
basis of student and teacher responses, these materials
will be revised for even greater clarity and usability
while still more Fieldstaff Perspectives are being de-
signed and field-tested.

The methods and proce:Iires preliminary r,?sults, tenta-
tive conclusions, and recommendctions are presented in the
following sections.
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METHODS AND PROCEDURES

A network of cooperating field-test teaChors was organ-
ized. These ranged from experienced to beginning ttaehers
in a variety of social and economic situations. Appendix A
contains a list of the 103 secondary teachers arranged by
their geographical location. Appendix B contins the
questionnaire to which each responded as a precondition
for participating in the 1CSSP Field-Test Teacher Net-
work. Appendix C contains a copy of the letter received
by each participating teacher. Though it was, originally
planned that the network would he organized by January 1,
1973, some teachers did not actually begin participating
until later.

Initially, each teacher received a classroom set of
one Fieldstaff Perspective, a booklet. Sugge.:tions for
using the booiet in classroom activities were provided.
An evaluation sheet permitted teachers and students re-
port their perceptions, value judgments, and other ob-
servations to the ICSSP staff.

Then, each teacher received a set of three interrelated
Fieldstaff Perspective booklets. Suggestions for class-
room use and an evaluation form were provided.

This was followed by a packet containing five Field-
staff Perspectives. These were not directly related and
Fey required more teacher preparation time and student
analysis in order to draw out the intercultural relation-
ships in five separate cultures around the world.

A comprehensive and interrelated Teaching-Learning
Packet, MAN AT AQ KUPRUK: A TOWN IN NORTHERN AFGHANISTAN
was then sent to each participating teacher. These 22
Fieldstaff Perspectives are listed in Appen.dix D. They
include written material, (word essays, word-picture
essays, and picture essays), photographs, color prints,
photographic slides, maps, and two simulation-games per-
mitting students to role play some aspects of life in Aq
Kupruk. Each teacher also received an evaluation form
but no specific instructions for using the materials in
their classrooms. Later, a set of three "moral dilemma"
activities related to Aq Kupruk were sent to each teacher
for discussion with their students.

A second comprehensive Teaching-Learning Packet,
SOUL:EAST ASIA: AIDST DIViRSIT' IS UNITY P.:SSIBLE? was
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then sent to field-test teachers for evaluation by them
and their students. Included were thirty-foL: Ficldstaff
Perspectives. These ranged from written materials TiNor
picture essays) to photographic slides, color prints, !nups,

and three simulal.ion-games focusing on Southeast Asia.
Suggestions for teachers were provided and responses were
submitted on the evaluation form which was provided in each
packet.

The evaluation forms used during the 1972-1973 field
tests are provided in Appendix E.

Throughout the year, all teachers received the same
information and materials. Those who could not make use
of the materials at the time were encouraged to share them
with a colleague who could. No teacher was required to use
any materials, but to attempt to integrate Fieldstaff
Perspectives with their own curriculum and tlioS-e o1 tiie
stags, counties, school districts, and schools in which
they were teaching.

It was thought that usage in grades seven through
twelve would simulate the reading abilities and range
of conceptual maturity found in most ninth and tenth
grade social studies classes. Urban, suburban, and rural
schools were involved in the field tests and every effort
was exerted to get responses from learners in difficult
situations. Typical teachers with typical students in
typical schools participated in the field-test develop-
ment project. As was desired, there was great variety in
people, usage of the materials, and in the evaluation
responses.

In addition to evaluation by students and teachers,
the materials were also analyzed by social studies super-
visors, professors of educational methodology, reading
experts, human development psychologists, and others. A
list of the formal evaluators is provided in Appendix F.
Informal evaluations are contained in the voluminous
correspondence file maintained by the project staff.

A monthly Intercultural Social Studies Project News-
letter was instituted in January 1973, and continued
through a sixth issue in June. Newsletters #1 through
#6 are included in Appendix G.

A series of culture study workshops were conducted
in association with professional meetings and also ith
field-test teachers on an exclusive basis. Staff were
thereby involved in the annual meetings of the New York
State Council .'Jr the Sncia' .3tujies, tho
Cou]1,'.i for tne Nort Last Regional
Conference for the Social Studies, the Southeast Regional
Conference for the Social Studies, and the Lucerne Valley
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[Pennsylvania] Council for the Social Studies. Staff met,
in addition, with individuals and small groups throuhout
the network of participatinz; teachers and school systems.

The preli.linary results of the 1972-1073 developrent
and field tests are reported in the next section. these
are followed by tentative conclusions and recommendations.



PRELP4INARY RLSUL1S

Data analysis will continl,c through the sl.;7-:ler of 1973
and will be the his on which materials will 1Dc revised.
However, it is possible to describe some of t:.e result- of
the 1972-1973 dekeloproLt and field test of 5..) 11e:dsta::
Perspectives and a pedagogical framework for sting
tures.

The project is apparently successful in the view of
secondary students and their teachers. Formal evaluJtors
have made more specific suggestions for revisions than
teachers and these have, as ono would expect, been re-
lated to their particular discipline orientation or
previous experience.

Teachers and students report that readability, in-
terest, and motivating factors arc present in the sub-
stance and format of the new Fieldstaff Perspe7tivs. It
appears that there is a corre-iation between tr,:c dei;ree or
revision and teacher-student interest. That is, totally
new and completely revised materials seem to 1):. perceived
as more usefwl among secondary teachers than the original
documentation on which the FieldstaffPersreetiyes are
based. This is no surprise. Indeed, it is tentative sub-
stantiation of the hypothesis on which the Intercultural
Social Studies Project was designed, i.e., materials for
school use must meet different criteria than scholarly
papers written for academic audiences.

Roughly speaking, th higher the percentage of illus-
trations such as photographs and maps, the more positive
the student and teacher response. And, the greater the
amount of activity in the materials, tentatively speaking,
the more positive the response. Hence, simulation-games
involving role playing apparently stimulate greater in-
terest than, to point out the extreme, lengthy, complex,
and nonillustrated readings.

Appendices H and I provide analyses of the data from
the first two fields tests which involved evaluation of
a single Fieldstaff Pers ective, "Witchcraft and Sorcery
in Tanzania," (Appendix H and evaluation of a set of
three, each related to "La Parada, Lima's Market," (Appen-
dix I). These results are tentative and preliminary but
have been of great assistance in designing the new formats
contained in the two lnter Teaching -Learning Packets, `LA%'
Al' :\Q A ; :;2: LSI , di: Cl

ASIA A'41uS'i Di.."'2,SITY IS tj';ITY POSSiBLL.:
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Any worthwhile project should gcherate more than just
product results. lire staff feel that a com::,on purpose fa-
cilitated their develepinF inle a coopLrative -aTU ceordILJted
cea7,.. This seers to hive traslat:J into an i:z;casini, rk:-

finement of the format and products .ugh in uad of itself
this result is of value.

While there is no indisputnble evidence that stuL'nt-
teacher relationships have :)en cnhanceJ by p.ilticipation
in the project, the correspondence, Dotes on etalu:-.tion
forrs, telbphone conversations, and workshop results seem
to suzgest that the interactions generated by the project
were almost exclusively positiN,e in nature. A part of this
so-called "Hawthorne Effect" whereby people involved in
experimental situations perform at a higher level than be-
fore the experimental conditions were introduoed. Whatever
the cause, it is good to be able to report that the project
generated no squabbling and WU5 perceived as 1-eneficial by
students and teachers an2 evaluators and staff.

Individual formal evaluators were able to assist by
identifying minor discrepancies as, fcr example, when two
reports were inconsistent from oae level to ancther in a
particular essay.

Some used all of the suggestions for teachers. A few
used none b.A most used many of these ideas. The evidence
is not yet clear as to whether it is better to provide
extensive or few suggestions for using materils. It is
much clearer, however, that the most desirable introduc-
tion to the materials is through actual participation,
using them while role playing one's own students. Thus,
the workshops seemed most successful becausej)articip-ting
teachers could gradually becore acquainted with materials
by handling and actually using them. This finding is not
surprising. But its implica:ions for all funding agencies
and materials developers are almost oerwhelming. It sug-
gests a much greater investment of time, capital, and
energy in introducing new programs than has often been
the case in the past. For maximum effect, a field-test
teacher network can benefit from personal contacts between
staff and teacheiz. And teachers can benefit from familiariza-
tion workshops which pull them away from regular class-
room duty and require the planning of future classroom
events.

Feasibility is essential and the one year activities
of pr3ject staff have more than satisfied any doubts thvt
practical and substantial teaching-lealning materials could
be developed through utilization of the American Un4versities
Field Staff: 12scarces. jt ciLly *las the proct dcmonstraLL:J
its but it has prob ibly "opened some new doors"
to Future opportunities.
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TENI\TIVL

As 11s beer, pointed out, the Intereul::.r.1 SocL.;
Studies i'rojz:ct for Secondar. Fe:.oels was .il l

But th..t is not to say the tasl- is easy nor it
been possible to Lc et every objective
ceived.

One obxious conclusirn is that the star: anci field
test leachers have gained norentum with each
The endin7, or a school term cm:es as a haltin: Foint
is soi.lelNhat disapl.ointing. Hopefully, a laroj nuer of
students feel th,.: same wa,-. and their interest in culture
study will continue through the sumger. teachers
too ill tn!..c advantage of the sumT.evAintetle had pre-
pare for the vcr: best performance next scho(1 year. Inas-
much al- teachers themselves have possession e: the rjeld-
staff Persrectives the likelihood is inereed that they
will tahc the materials home and to !,ammer sc:lool with
them. It seems desirable to follow up next fall with an
inquiry into whether and how the Intercull:ur::1 Social
Studies Project affected students and teachers dui ing their
nonschool summer involvements.

It is extremely difficult to consider all perspectives
when writing and composing illustrated readin.; material
for secondary school students. Balancing accuracy, style,
motivation, cognitive level, and limited spas.: is no small
task. No wonder publishers employ such large staffs and
pass each item through many stages of deve]op-:ent. The
project staff simply could not have produced more Field-
staff Perspectives during a year. Even with the expertise
and momentum gained this year it seems unwise to promise
greater production next year.

Another conclusion is that there is a natural order,
a logical sequence in at least some things and-culture
studies materials are included among them. Stages of _ffort
and attention are essential. A pedagogical frainework for
culture studies could not be completed before developing
the materials themselves. They are not mutually exclusive
affairs either. Therefore, objectives and models of probable
use were included , earlier reports. As the ideas devel-
oped ti.ey were wr;,'en and rewritten and a "spring 1973"
version appeared in an article, James M. Oswald and Manon L.
Snit7er, "Int,-7.1,1turpl Social Studies: A Project for

, stu6_,, XXVI, I,

Spring in .,15.Indix J. CI t1.2
several models it sugges'...s, the three of immediate valu-
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in using AQ KUPRUK: A TOWN IN NORTIILPN AFGHANISTAN and
SOUTHEAST ASIA: AMIDST DIVERSITY IS UNITY POSSBLE,? ma-
terials are the following:

CULTURE STUDY MODELS

I. DIMENSIONS

intercultural = between cultures (comparative)
intracultural = within a culture (breadth)
Infracultural = within a culture (depth)

II. TIME

PAST PRESENT FUTURE

intercultural

intracultural

infracultural

III. PERCEPTIONS

1. one's oi. perception of one's own culture
2. one's own perception of another culture in

which one lives
3. one's own perception of another culture in

which one has lived
4. one's perception of another culture in which

one has not lived
5. another's perception of one's own culture in

. which the other liVes
own6. another's perception of one's own culture in

which the other has lived
7. another's perception of one's own culture
8. one's own perception of one's own culture

while living in another culture

These three models can, of course, be integrated into
a single one and both have provided criteria for the Field-
staff Perspectives which have been developed for the two
Teaching-Learning Packets.

It is premature to conclude that integrated self-
contained packets are prefc:uble to permitting teachers

-8-



to select from a list of titles and receive only those se-
lected. It seems likely, however, that the project is dem-
onstrating that distribution of the packets is both simpler
and least expensive. In the end, students and teachers do
make selections. In this project they have been permitted
to "select on site" instead of "by mail order lists." Of
all the possibilities, "selecting on site" see,s the most
desirable. In the one instance in which field-test teachers
were invited to request items by title only, the response
was numerically small. And of those requests received,
most asked for many more copies of each item than could be
called useful or justifiable. Therefore, there seem to be
no reasons to modify the plan of developing interrelated
culture study packets instead of individual titles. Logis-
tically, economically, and educationally, units seem pref-
erable.

Personal contact, relaxed conferences, and informal
correspondence seem to warrant being continued as asp'cts
of t'le project.

The clearer and simpler the response sheets have been,
the higher has been the response. Yet, there is a point
where while response is high, its potential meaningfulness
is low. therefore it seems wise to continue to be satisfied
with incomplete responses and to encourage "written" as well
as "check list" response requests.

But the major conclusion is substantive. It is simply
that it is worthwhile to continue translating the diverse
and complex phenomena of culture into formats understandable
and of interest to young people. And it seems likewise of
value to avoid presenting conclusions but rather to stimulate
students to generate their ovn conclusions and to test these
cultural hypotheses with those of others scholars, teachers,
parents, and peers.



RECOMMENDATIONS -

At the end of the first year of experience it seems
justifiable to recammend continuation of the Intercultural
Social Studies Project for Secondary Schools. comparison
of the original proposal with the actual accor-pli;3hments
of the project lead the staff to feel good about their
performance as a culture studies team.

It would be desirable to have another associate
investigator, perhaps in the northeast or north central
states. Addit,3nal central staff would also be desirable
if budget could permit.

Otherwise, it is recommended that the strategies begun
during 1972 and 1973 be continued, that the melLentum gen-
erated thus far be continued, and that the openness to ex-
periment with different formats and conceptualizations of
culture studies be continued.
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Overton High School
1770 Lanier Lane
Memphis- Tennessee 38117

Mrs. Catherine C. Pickle
1591 Pennsylvania Avenue
Memphis, Tennessee 38109

Mrs. Wilma Trezevant
Overton High School
1770 Lanier Lane
Memphis, Tennessee 38117

Robert Lee Waller
3200 Mt. Olive

Memphis, Tennessee 38108

TEXAS

Vernon Lee Norris
1501 Quincy
Plainview High School
Plainview, Texas 79072

VERMONT

Martin Smit
Oxbow High School
Bradfor 1. Vec.n)r:t 0'03:3

WEST VIPLINIA

Ronald E. Al7aro
F 7;
r

Key ser, W. Va. 26726

David Cooper
Petersburg High School
Petersburg, W. Va., 26617

Allan T. LaRue
Piedmont High School
2nd Stree:
Piedmont, W. Va. 26750

Joseph Painter
Petersburg High School
Petersburg,, W. Va. 26537

Mr. David Jones
Petersburg High School
Petersburg, W., Va. 26837

Virginia E. McKenzie
Fort Ashby High School
Fort Ashby, W.Va. 26719

Linton Sites
Petersburg High School
Petersburg, W. Va. 26847

4/511/X)42311,41C1111.0CISIKNIE=31.

CANAL ZONE

Joe Norton
Balboa High School
Box C
Balboa, Canal Zone

CANADA

Mr. James W. McColeman
College Heights, S.S.
371 College Avenue, W
Guelph, Ontario
Canada

N. Paul Sabharwal
FL Saskatchewan HS
P.O.Box 1262
TOB 1P0
Fort Saskatchewan, Alberta
Canada

MEXICO

Mrs. Peverlee Van Der N'..er,a
:-;51

Col. Dc; ti al:e
Nuevo Leon, Mexico
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APPENDIX B

AMERICAN UNIVERSITIES FIELD STAFF

Intercultural Social Studies Project

If you would like to participate as a teacher in
the field tests of AUFS Intercultural Social Studies
Project materials, please complete and return this
form in the envelope provided. You will receive a
reply indicating whether or not your application is
selected. The information you provide will be treated
as confidential material and used only in selecting
participants for the AUFS, ICSS Project.

School Mailing Address

School Telephone

Home Mailing Address

Home Telephone

Grade Levels, Subjects Taught, and Number of Students

6

7

8

9

10
11
12

HAVE YOU PREVIOUSLY PARTICIPATED IN FIELD TESTING SOCIAL STUDIES
MATERIALS? PLEASE DESCRIBE.

HAVE YOU UTILIZED A PEDAGOGICAL FRAMEWORK IN STUDYING CULTURES? PLEASE
DESCRIBE

WOULD A PEDAGOGICAL FRAMEWORK FOR STUDYING CULTURES BE HELPFUL IN YOUR
TEACHING?

WHAT WOULD BE THE BEST DAYS AND MONTHS FOR A WORKSHOP ON INTERCULTURAL
STUDIES IN YOUR AREA?

Circle Degrees Earned: BS BA MS MA

Circle Years of Teaching: 1- 3 4- 6 7- 9 10-12 13-15
16-18 19-21 21-30 31-40 40-50

SUBJECT MOST PREPARED TO TEACH:

SUBJECT MOST WANT TO TEACH:

TRAVEL EXPERIENCE INCLUDES

DESIRED FUTURE TRAVEL EXPERIENCES INCLUDE



In each column below, circle the one category most descriptive of the
situation in which you teach, or write in another choice. (This project
seeks to work with a population which is representative of the south-
eastern and northeastern United States.)

Inner City High Income Levels
Urban Median Income Levels
Suburban Low Income Levels
Rural Mixed Income Levels

Increasing Population
Stable Population
Decreasing Population

MY STUDENTS ENGAGE IN INTERCULTURAL STUDIES ON A REGULAR DAILY WEEKLY
MONTHLY INTERMITTENT BASIS (Circle the most descriptive word).

COMPLETE THE FOLLOWING STATEMENTS:

Reasons why I would like to participate in a field test of inter-
cultural materials include

My students most need intercultural studies materials which

Particular advantages our school can provide include

Any additional comments or questions may be written
below. Many thanks for your interest. Please return
this form to: American Universities Field Staff,
3 Lebanon Street, Hanover, New Hampshire 03755.



American Universities Field Staff
3 Lebanon Street Hanover New Hampshire 03755

Intercultual Social

Studtes Pro !Kt

APPENDIX C

TeePhone (603) 643 2110
(212) 986 6723

C aole AUFSTAFF Hanover

Dear Colleague:

We are writing to inquire of your interest in participating
in a field test of intercultural social studies materials.
Participation will involve using AUFS materials in some of
the classes which you teach. We would expect feedback from
you and from students as to the interest and usefulness of
the materials. And we would hope that you could attend teacher
orientation conferences planned for your area and we would, of
course, make proper arrangements with local school adminis-
trators.

We are looking for professional educators who will work with
us in refining intercultural study materials and a pedagogical
framework for studying cultures. Over the next few years we
want to make a positive contribution in this area. This will
require actually trying materials to see what works ... and
with whom. We are committed to developing materials for a wide
range of student interests and abilities. These materials must
also preserve the integrity of the cultures which they represent.

Though this school project is new, the American Universities
Field Staff has, since 1951, been serving colleges and univer-
sities with Fieldstaff Reports. Over a thousand of these are in
print. Sixty of these Reports are prepared each year by American
scholars in residence in countries of the non-Western world.
About twenty of the Reports have been rewritten for secondary
school students and these Fieldstaff Perspectives booklets have
had considerable success. Now, with the assistance of a grant
from the Institute of International Studies of the United States
Office of Education, the AUFS plans to systematically develop
new intercultural studies materials which are appropriate for
use by secondary school students. These field tests and teacher
conferences will be centered in the southeastern and nor0eastern

UNIVERSITY MEMBERS University of Alabama Brown University California Institute of Technology Dartmouth College Universay of Hawaii
Indiana University Unrversity of Kansas Louisiana Stole Unrversity Michigan Stole University Tulare University university of Wisconsin

New WA Office 535 hen Avenue New P N Y 10017 Ylliton 6-6722
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United States. A few teachers from other regions will also be
involved. Thus we will be able to develop materials in and out
of the United States and secure feedback from using st ents,
using teachers, American scholars abroad, and teachers in ether
cultures as well. To our knowledge, no previous social stu' es
project has used such a comprehensive intercultural evaluati
system. You can help in this unique intercultural endeavor.

The ICSS Project is headquartered in the AUFS office in Hanove
New Hampshire. This staff will be responsible, for overall fi d
testing and for the northeastern region. In the southeaster
region, another office and smaller staff will be associated with
the International Programs of the University of Alabama School
of Education.

If you would like to field test intercultural study materials and
will cooperate in gathering student responses to these materials,
then please complete the attached form and return it in the en-
closed envelope. We will put together a network of selected field
test teachers and notify you of our decision as quickly as possible.

Sincerely,

as.du.Set
ames M. Oswald
ntercultural Studies

Social Studies Project

JO/et
Enc.

A stamped and addressed return
envelope is enclosed for your
use.



MAN AT AQ KUPRUK
INVEWORY

NO./BOX ITEM

1 AQ KUPRUK: A COLOR TRANSPARENCY PERSPECTIVE

1 AQ KUPRUK: A COLOR PRINT PERSPECTIVE

1 AQ KUPRUK: A TOWN IN NORTH AFGHANISTAN (gold)

1 DYNAMICS OF POPULATION IN AFGHANISTAN (red)

Apper.2:x

1 AQ KUPRUK: A PHOTOGRAPHIC PERSPECTIVE (five photos in
envelope)

1 PILCRIMAGE: HADJ TO MECCA: A SIMULATION GAME

Envelope includes: 1 game board, 28 money sheets
(Afghanis), 1 each of trouble and satisfaction sheets.

1 A DAY AT THE AQ KUPRUK BAZAAR: A SIMULATION GAME

Envelope includes: 1 photograph, 7 money sheets
(Afghanis), 1 each of farmer, nomad, and shopkeeper
need sheets, and 1 each of farmer, nomad, and shopkeeper
merchandise sheets.

1 AQ KUPRUK: A VISUAL PERSPECTIVE

1 AQ KUPRUKIS AT WORK: PHOTOGRAPHIC SCENES

1 POPULATION DYNAMICS IN AFGHANISTAN

1 NOTES ON THE AQ KUPRUK BAZAAR
.

1 POWER AND STATUS IN AQ KUPRUK

1 AQ KUPRUK: AN ANCIENT VILLAGE IN CENTRAL ASIA

1 BELIEFS AMONG AQ KUPRUKIS

1 FARMING AND GARDENING: AQ KUPRUKI AGRICULTURE

1 NOMADS AND AQ KUPRUK

1 FACES OF AQ KUPRUK

1 ISLAM: THE HADJ AND THE MULLAH

3 WHERE ARE THE WOMEN AT AQ KUPRUK?

3 BAZAAR AT AQ KUPRUK

3 THE TOW Y OF AQ KUPRUK

15 MAN AT AQ KUPRUK (map insert)


